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The Nightingale Mentoring program
A mentor [college student] provides the migrant child or adolescent
a positive role model by establishing a personal relationship.
They meet once a week throughtout the academic year.
Aims: - To raise educational expectations.
- To foster child wellbeing.
- To learn catalan.
- To have a caring adult that show
them to navigate in the new
context of reception.

The Nightingale Longitudinal Study
2012 – 60 mentees
2016 - 42 mentees

Longitudinal follow-up study on how former mentees
are experiencing the transition to adulthood.
100% of the sample were foreign born:
Mean age = 16.5 years old
Mean year of arrival= 6.9 years

Previous studies have shown
trends on how declining expectations
take place in recently arrived
immigrant or minority youths
(Suárez-Orozco, Rhodes & Milburn 2009)

Preliminary results: Those who persist in
high educational expectations (to reach
college) are more girls than boys. Those
elements that influenced the most on
mentees in persisting in high educational
and occupational expectations was to
identify their former mentor as a
significant other.

The Nightingale Longitudinal Study
Karcher (2008) explored the impact that a school-based mentoring
program had on mentees. The results he found were small, showing
positive self-reported connectedness and self-esteem in the youngest boys
of the sample. Nor did he observe significant results regarding grades
and social skills during the 2005-2006 academic year.
But ten years later, Karcher (2016, february) observed that past mentees
showed significantly lower criminality rates and higher seeking
of post-compulsory education on his longitudinal follow-up study (2005-2015)
NLS results: 35.7% identified their former mentor as one of the three
most relevant people they have had. How and why did these
mentors bec0me significant others? Most of them were boys and
had no contact with their former mentor once the program
ended.

Qualitative results

Profile of the interviewees
Age when
mentored
11

Gender of the
mentor
Female

Current studies
4 ESO

Country of origin
Bolivia

Years in the
country
Five

13

Female

PQPI

Honduras

Five*

18

14

Female

CFGM

Senegal

Five

Female

17

13

Female

Upper secondary education

Dominican Republic

Four

Male

15

11

Female

4 ESO

Honduras

Five

Male

19

15

Male

CFGM Computer science

Rumania

Six

Female

18

14

Female

CFGM Nursing

Venezuela

Five

Female

19

15

Female

CFGS Early childhood
education

China

Six

Male

19

15

Male

CFGM Commerce

Honduras

Four

Male

16

12

Male

CFGM Commerce

Morocco

Four

Female

17

13

Female

CFGM Elder care

Honduras

Seven

Male

18

14

Male

CFGM Mechanics

Bolivia

Six

Sex
Male

Age
15

Male

17

Male

Mentors as institutional
agents
“I was like a blind person because I didn't recognize
anything, and like a deaf person because I didn't
understand the language; it was so different… it was
really hard. I had a terrible time the first two years.
I had many conversations with my mentor and
we walked around the city a lot. What helped me
the most was her advice because I really didn't know
what to do in the future. She asked me what I would
like to do and I told her that I really liked children.
And she said to me: you can study early childhood
education and she explained to me how things work
to get into college. I finished intermediate vocational
training and now I'm starting advanced level training
and maybe I'll make it to the university. She really
gave me a lot of motivation telling me "you can
do it...".”
Guiping, 19 years-old

Mentors as institutional
brokers
“I was in the F class and they put me in the A. The A class
was too calm, they were real studious and the atmosphere
was very easy. In the F, since there were only Muslims
and foreigners, things were very complicated and
I also participated [in that]. If I had stayed in F
I would have taken [bread and pastry] baking and
my grade point average wouldn't have gone up,
and I wouldn't have gone to computer science,
where I am now. It was an important decision.
At first I thought it was a bad idea, but eventually
I realized it wasn't. Later, in difficult moments when
I had to study hard, I had three people in my mind:
Pere [his mentor] who reminded me that if I persisted
I could do it; my teacher, who told me that if I had made
it this far I could pass other courses; and my mother
who said that if I didn't pass I wouldn't have any future.”
Constantin, 19 years old

The relevance of family
involvement (I)
“I returned in 2012 and my mentor helped me a lot;
she was the first older person who I related to here,
she opened many doors and friendships... The third
time we got together we drove up to visit the Dalí
Museum and on the way we were talking about
our lives and the subject of my homosexuality
came up, and she spoke with my mother to
convince her that it wasn't a problem. Until that time,
things had been very complicated with my mother
because she cried every day [due to not accepting his
homosexuality]… and I don't know anything about my
father. My mentor spoke with her and when she saw
more versions from outside my mother opened
her eyes and today there is no problem. I came
out of the closet then and she really
supported me.”
Carlos, 18 years-old

The relevance of family
involvement (II)
“Jordi [his mentor] was very important
and he is still in my life. I am very
grateful to him because my parents
were out of work and he hired my father
to do renovation work on his parents'
house and he helped us out a lot.
Our families are close and we have
a great relationship. He also helped me
a lot with my studies and we would
get together often to do homework,
but also to go for walks, talk and play.”
Mohammed, 16 years old

And the other mentees?

Carlos, 19 years old

Mentoring romani girls
Today we went to Girona
with Ari, Coral and
Georgina. We could
see the university where
Ari and Georgina are
studying. We visited
the Library, it was huge!
and we salute you from
here. Soon, I will be
here again (Ariadna and
Nora’s blog, 2015).

Conclusions and implications for researchers
and practitioners
How mentoring programs can generate mentors who
become significant others in mentee’s life course.
To train mentors to become institutional agents and brokers.
To train mentors and supervise mentoring programs taking
into account family involvement (Meaningful relationships).
To develop assessment tools that could be useful
to gather longitudinal data on these outcomes.
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